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Beyond SGD Selection: People who use AAC are often subjected
Considerations for Meaningful to unfair testing practices.
Assessment OfAAC Users [ . ] |
ISAAC Connect 2021 They are required to do things like:
— « Use an SGD or AAC app that they are still learning to answer test questions
Carole Zangari, Ph.D., CCC-SLP, BCS-CL « Use a new or exhausting motor pattern to produce a written product for grading

August 11, 2021
We also expect students without sufficient test-taking skills to
demonstrate their knowledge on quizzes & exams.

Issues & Challenges in AAC Assessment Are we testing what they know

OR

o their ability to demonstrate their
& sl knowledge using processes that
they still struggle with?

Processes

Culturally Responsive Practices

Problematic assessments
can have important
ramifications.

Placement School Grad Program Access to Intervention
Decisions CHOCIBISEES Eligibility Services Planning

-
Image credit: ASHA
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Where do we go from here?

How can we improve this situation so that AAC
users are assessed in more appropriate ways?

Purpose is the engine that drives the
assessment.

ol

Understand & Acknowledge
the Problem

THERAPISTS & EDUCATORS
INDIVIDUALS WHO USE AAC & THEIR FAMILIES
OTHER SERVICE PROVIDERS

Planning Assessments: Stakeholder
Involvement

» What are the AAC users’ goals?
« Assess in areas that will prepare them to traverse barriers
« Consider supports such as Talking Mats & rating scales
« Family
« Service providers
« Educators
« Therapists

« Input from close friends/peers

Develop Guidelines for Assessing
Each Individual According to their
Needs & Abilities

CONTENT
METHODS & PROCEDURES

Identifying the Goals & Priorities of
People Who Use AAC
«Qualitative rating scales
«Talking Mats (Murphy & Cameron, 2008)
« Choice-making arrays
«Observing their responses & affect

Not sure

Zangari, 2021/ISAAC Connect
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InitialInformation Gathering and Review

Student Record
Review

Vision, Hearing and
sensory Information

Motor, Positioning and
Access Information

AAC

skills are “APT” (C

i Assessment
—— Planning Tool
[ eSymiole ] [ Smiie ] [ _Dependen ] [ ndependent ] (APT)

g )

CONTEXT-DEPENDENT COMMUNICATOR
Beginning to Combine Symbols

Test of Aided-
Communication
Symbol Performance
eommicssonmetinorg {6runo, 1, 2003)

1 (Communication Matrix
L = TRowiand, C. 2008]

Sampling Tool
or

‘Pragmaric Profle — -
SR cuing syl e st

ing,coaon
on and syvacte periormance.

howird €. 2009 o Non-verbal

Partner
Worksheet

e s et
oo

Create 3 Pesonalzed
GestureDicionary

Keyd g0 o’ fBocument #of Differen)
: :

Communicative Acts
T

T
( Consider Additional Assessment Tools to Probe Further in Specific Areas

Sensory Learning)

i Preference Functional ] [Assessment Forms)
Sinctional Assessment communication | {ismith ., 2005)
Behavioral Brofle

Constant

GrantWood Area ( Consider Additional Assessment Tools to Probe Further in Specific Areas
Education Agency AAC | osos | e | e | |
Resource Team e Maes Conmnraton Ecological
i Profile: A Continuum rofile Inventory
asonparnes arning (e 30 Adapted rom
e e e
rofics for mdvidua Grant Wood
commoniconen needs Lstof ndiidals Area Education
eneronmanst Agency AAC
. “s | Resource Team
2
EMERGENT PRE-SYMBOLIC http://blt-ly/zLIyth
Pre-Intentional & Intentional
- s =
L@ Matrix 3Assess & Document | 4Communication » 5
L i fomoeictoomettuony. Sampling Too! Comprehensive

INDEPENDENT COMMUNICATOR

Standardized Language
Assessment Tools

test accommadations may have to be identified
prior to administration)

Social Networks
Inventory

(Blackstone & Berg, 2003)

Language Sampling
& Analysis

Standardized Informal

LanFuage
Sampling Tool

Vocabulary Grammar
i ls

)

e Strong’s Oral
Narrative, SALT etc |

o0l
[Le PPYIIROWRT, etc) ) | . aclceteftoud

Uteracy |
s Assessment

#utural Diversity
Assessment
\if needed)

Selected assessments
listed above are
recommended for

use when assessing
language and grammar
skillsfor students who
use AAC, (Paul, R
2007) May necessitate
consideration of further

Grant Wood Grant Wood accommodations to
| (e Area Education Area Education b
o Agency AAC Agency AAC
demine rired Resource Team Resource Team
3
T EMERGENT SYMBOLIC . . .
Concrete andfor Abstact ingle Symbol Use Assessin g Communication:
: e \ L Sampli
1{Co i Matrix) , < ¢ 3 Assess & Document 7 a ngUage a p |ng
v R0 Sampling Tool colonvertal
Recoguae and renkoce Intenionst Worksheet
. T oreer) e
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v e (e
T I 1
( Consider Additional Assessment Tools to Probe Further in Specific Areas )
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o e .
FBA: A referen -unctional
Functional Pivotal Skils it ool i, M, 2005 Socal Networks
Sl A Meooal | (oS
o e e - o | | s
Consult School Peych s o) 2003)
(orsen,J, 2011) i | st o
") GrantWood
o | Area Education
Agency AAC
o v Resource Team
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Consider what type of sample to collect

« Traditional: SLP engages the learner in relevant activities designed to
elicit language
« Specific rules & guidelines for eliciting language samples
« Minimum number of utterances

« Recording sample of spontaneous language in therapy sessions

« Guidelines are looser and may be determined by the evaluator (e.g., donot

record answers to direct questions)

« Written language samples
« Generally have significant differences when compared to samples
derived from interaction

8/11/2021

QUAD® Profile

Vocabulary Checklist
This i a st of early, high frequency words, excluding nouns. The reasan far excluding nouns is that

Checklists for Profilin g thoy e Hhly Riowymcris e vary skt bebwom indvirkiks.
Language Samples Crack ot s f s sy e by s e e S ot st

ROOT forma 1.5, without any andings. Thus, ¥ you sampis includes th word Teaving. cheek off
the werel 3 laave B aiz0 nota in the Morphology Chackist hat the g form has bisen used.

Morphology Checklist

‘Gheck off any accmances of the various words, word endings, or coniractions that Sppear in your
sample. You can mark by dats, therefors keeping a record of changs over time. Us in conjunciion
‘it the Vacabulary Checkist

Sentence Types Chackist
Whers your sample or . chack off any of the

types. Usa tally manks on the
difiarsnt types are uzed.

Language Funetions Checkiist

For each sentence (or single-word e
/3 ,Qf, Tere may be soma ambiguty and a certain amount o inlerpvetation neaded.
R.Cross

2008, RusselT. Cross B.5c Hons.), Reg MRCSLT

Determine what analyses to conduct

« Total number of utterances « Morphological structures

Observation Guide: Conversational Styles

various communication partners.

L. List the activities and conversational partners
)

« Total number of words « Sentence constituents & syntactic Activities | Eonvereatong
structures
« Number of words by category
(e.g., part of speech, semantic) « Use of repair strategies
« Number of different/unique « Pre-stored vocabulary
words . g .
« Discourse skills (if appropriate) 2 Puta (o) net o theactities n conversaonal parners you oed i the
« Measure of linguistic diversity ) o ) student communicating with the most.
« Narrative analysis (if appropriate) 3

« Mean length of utterance in

Etc Sociable___ Reluctant___ Ownagenda____ Passive __
words and morphemes . Sociablechild:  Frequently initiates and responds to others'initiations
« Communicative functions Reluctant child:  Seldom initiates but user responds to others' nitiations.

Ownagendachild: ~ May initiate, but rarely responds to others’ nitiations

Passive child: Hardly initites o response to others’ nitiations

Image Credit:

4 jot down. .
style during the times you observed the student(s) Bridge School

Observation Checklist

‘acton ordocumentin the communictonatracion behaiors f the

10:54:18 SEM "mY|"
10:54:30 ACT "FRIEND "

Using Data Logs for Language Sample
s Analysis

e When appropriate and with the client’s informed cpnsent,
10957 SEN T AM information collected through remote data recording can =
be useful in the assessment process. OEERER

When asking AAC users for their permission to collect
language sample data, practitioners must provide specific
information so that they can make informed decisions.

« E.g., When will the data collection start & stop? What is being collected &
why? How will the information be used? Will the person who uses AAC be
able to review the data prior to anyone else seeing it & strike anything
they wish to remove? How can they be sure that there are no negative

ig;‘ji‘f iﬁx ::?g . repercussions if they choose not to consent? What should the AAC user do

11:00:04 ACT "CHURCH " if they change their mind & want to revoke their consent?

G.Van Tatenh

Gail VanTitenhove
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AAC Language Lab Stages Chart # PRC G U | d | n g Q ve St | ons fO r FTPS (Proctor & Zangari, 2009)

1. What preparation does the student need in order to participate in the
assessment so that we are more likely to be testing knowledge & skills as
opposed to the disability?
2. Can anyone test this student or are there specific skills and characteristics
that the evaluator should possess?
3. How can we ensure that the student understands the expectations and
requirements of the test?
4. How will the student answer forced-choice questions, such as true/false or
multiple choice questions?
5. How will the student answer open-ended questions, such as fill-in-the-
blank or short essays?

pACLanguage 6. How long can the student work before the results reflect fatigue more
- than knowledge and skills?

Guiding Questions erocor zanga, 000

7. Test materials
a. What materials are needed? (e.g., slant board, sticky notes, marker, AAC

AAC Fair Testing Practices

| — device)
A set of gUide“nes on how to test an b. Who will prepare those materials?
T . c. What vocabulary is needed on the student’s AAC device?
I.ndIVIdU8|. student SF’ that you are gEtFIng d. Who will make sure that it is programmed correctly?
information on their knowledge & 5k|”5, 8. Does the student need to be oriented to new vocabulary on the AAC
not confounded by disability-related issues device prior to testing?

like fatigue, inattention, or difficulties with 9. What prompts and cues are allowed and beneficial?

seating/positioning

Veronica: The Challenge o )
g Guiding Questions erocer zangar, 009

How can we assess her single word vocabulary knowledge when we . ) o
know that fatigue & attention are likely to depress her scores? 10. What feedback and reinforcement is allowed and beneficial?

11.  How will the student indicate that a break is needed?
12. How will adaptations to standard protocols be documented?

13. How can we ensure that FTPs are implemented as designed?

Image Credit: Pearson Clinical
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Challenges Commonly Faced in Testing
Situations

Linguistic response
Motor responses

Testing makes most people anxious.

| Am Working For
Helping people understand the expectations of the

assessment can reduce anxiety and promote understanding.

Table!

Both of these lead to better assessment experiences and

outcomes. —
Lod
oo}
oo
Talke with Dr. 7 Do tha Yelow Book Do the White Book Take o Break Do he Green Bock Clean Up Play

Manipulating Objects

= Canthey physically show you in some other way?
= E.g., pointing or eye gazing to a location rather than moving an
object
= Can we do the manipulating and ask them to signal right/wrong?
= E.g., “Tell me with a thumbs up/down if this is right or wrong?”

— 0 EEaaSmaaS 0000 0 Baaaaaaae 0 Baaaaaaaaa)

Sample FTP

“When assessments require a change in routine, use Samuel’s
First/Then process to help him select an enjoyable/relaxing
activity to follow the testing. Create a visual support using his
preferred format and implement the established First/Then
procedures.” First Then

* Visual supports alone are not enough. g
* Teach the process.

Work with Dr. Ploy on iPod Gome

Challenges Commonly Faced in Testing
Situations

Long or complex instructions
Limited test-taking skills

Managing the expectations of testing situations &
dealing with anxiety

77

&

Social narratives can
also be helpful.
Have family or classroom read

it 1-2 times day for the
preceding week.

My name is [JJl]. Sometimes I go to speech. 1
might see Robin, Jennifer, and other people at speech. Ido

many different things when I go to speech.

Zangari, 2021/ISAAC Connect




8/11/2021

Advocacy

« Build these FTPs collaboratively.

« Include the AAC user whenever possible.
« Develop a formal plan & document it.

« Review it periodically.

« Check in with the team and the AAC user/family
to be sure things are being implemented as
designed.

« Do an extra check-in prior to any high-stakes
testing

« Help students advocate for themselves, when
possible.

« Monitoring is important. Don't assume that
everyone will do the right thing.

Tests of Receptive Language Abilities -
(US examples) =l
« Single word vocabulary measures R
« Receptive One Word Picture Vocabulary Test (ROWPVT-4) TR E &'5'_
« Peabody Picture Vocabulary Test (PPVT-4)
« Test of Word Knowledge (TOWK) ‘
« Boehm Test of Basic Concepts (Boehm-3 & Boehm-3 Preschool)

« Tests & subtests for comprehension of connected speech " ‘*\
« Clinical Evaluation of Language Fundamentals (CELF 5; Sentence —
comprehension, linguistic concepts) ? Pi
« Oral Passage Understanding Scales (OPUS) RES ol

« Preschool Language Scale (PLS-5)

« Test of Auditory Comprehension of Language (TACL-4)
Image Credits: Sacred Heart
University; CELF 5

DOINGTHIS ASASOLE
PROVIDER IS A GOOD
FIRST STEP.

Advocating for other team members to do develop & use
Fair Testing Practices is even better.

Tests of Receptive Language Abilities us examples)

« Tests & subtests for specific receptive language skills
« Assessment of Children’s Language Comprehension (ACLC; span & sequence)

« Clinical Evaluation of Language Fundamentals (CELF 5; Word classes, following directions of
increasing length & complexity, understanding spoken narratives)

« The Listening ComprehensionTest-2 (main idea, details, concepts, reasoning)
« Kaufman Test of Educational Achievement (TKEA-3; Literal & inferential)
« Token Test for Children (TTFC-2, Relational & prepositional concepts)

Tilal TheSurprise £ _

ty
. Andy heard 3 meow”
1. Whywas Andy excited?
Cormeet: because the surprise would arrive 1oday

Image: CELF 5 Subtest -
Understanding Spoken
3. What did Andy by Paragraphs

2. What happened after breakfast?

Let’s talk about formal testing.

Knowledge of
morphological

Single word
vocabulary

Tests can't tell us
everything but

Comprehensionol what they CAN

syntactic structure;

tell usis
invaluable.

Understanding o
figurative lang.

e s —— |
Tests of Expressive Language Abilities (us examples)

« Clinical Evaluation of Language « Structured Photographic

Fundamentals (ceLrs) Expressive Language Test (spELT-3)
« Comprehensive Assessment of « Test for Examining Expressive
Spoken Language (casL-2) Morphology (teem)
« Expressive One Word Picture « Test of Narrative Language (TNL-2)
Vocabulary Test eowpv) « Test of Adolescent and Adult
« Montgomery Assessment of Language (ToAL-4)
Vocabulary Acquisition (vava) « Test of Language Development

« Patterned Elicitation Syntax Test ~ (TOLD-P5&15)

« Preschool Language Scale sy * TheWord Test (Elementary-3&
Adolescent-2)

Zangari, 2021/ISAAC Connect
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CELF-5 Selected Subtests

Formulated Sentences: Sentence Assembly:

Formulate grammatically
acceptable & semantically
meaningful sentences by
manipulating given words &
groups

Formulate complete,
semantically & grammatically
correct spoken sentences of
increasing length & complexity
using given words, &
contextual constraints
imposed by

illustrations. ai >

]

is | [onthechair| [ thekitten]

.. |_Image: Pearson Clinical “

"l want to give an assessment but the student
can't respond in the standard way.
What can | do?”

Substitute

Don’t use the test
another test

CASL-2: Selected Subtests

Syntax construction (Grammatically correct oral expression of
phrases/sentences)

«Grammaticality judgment (Judgment of & ability to correct
sentence grammar)

«Sentence com prehension (Given syntactically different
sentences, recognition of same or different meanings)

*Meaning from context (Derivation of the meaning of words from
their linguistic context)

Modifying Formal Assessments
| I ]

What's your purpose in using this assessment tool?
What do you want to know?

Clarify that so you can make intelligent & appropriate decisions about the
modifications
]
Spontaneous Language
At first | was confused about what to do with my device it was new technology.
I heard you came by my school yesterday and you didn’t say anything to me.
Yesterday | had this experience | wanted to go to the Junior section in Macy's.
She is Autistic maybe | should have explained it better.
In my IEP it says | need extra time why would you put the due date on Tuesday.

Gvrw o e

Doing the assessment over time is often best.

« It's a process. Plod, don't sprint.

« Assess over time. Answer different questions at
different times.

« Prioritize: What do you most need to know to best
serve this individual?

Conjunctions: Missing or Incorrect

1. Atfirst | was confused about what to do with my device BECAUSE it was new
technology.

2. Iheard you came by my school yesterday ard BUT you didn’t say anything to me.

3. Yesterday | had this experience WHEN | wanted to go to the Junior section in
Macy's.

4. SINCE she is Autistic maybe | should have explained it better.

5. InmyIEP it says | need extra time SO why would you put the due date on
Tuesday?

Zangari, 2021/ISAAC Connect
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Modifying Formal Assessments

Some modifications change the entire nature of the
test.

«  Example: Changing sentence completion to a multiple choice
response.

) Instead of always being inside, Mrs. Sosa also
F likes to be .

Adapting Formal Tests

Pointing Aids

Any change to testing procedures
invalidates the use of normative data.

We cannot compare results from individuals who take
the test in an adapted fashion to those who took the
test in the standard way.

Common Adaptations
Eye Gaze

Zangari, 2021/ISAAC Connect 9
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. Put light
Scanning Arrays oo esh

item on the
test plate.

“The boy is sleeping. Yesterday, he...”

|
’ l

User scans
through each
test plate item.

Repurpose Low Tech AAC Partner-Directed Scanning

“Stop me when | get to the answer
you want.”

“ls it this one?.. Th|s
one?...Thisone?..." e

%
A

Image Credit: Pearson Clinical

59

Putting Response Options on the Device Using Core Vocabulary

For SOME testing, we can change the wording so that the
student can answer using core words .

Examples

«Ms. Jones got fired from her job. Now she is
«What does Unemployment mean? {not work; no have job}

[unemployed]

*What is the 2 called in this fraction: 2/3 tnumerator]
«In this fraction, where does the numerator go? fontop;

Zangari, 2021/ISAAC Connect 10
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I e .

Considerations in Using Core Vocabulary A Case for Observational Assessments

= Helps us to understand how the individual is
communicating in real-world situations
= Helpful in painting a picture of their present level of

«The individual must have command over core words in
the AAC system for this to be appropriate.

«Is the word or feature (e.g., word ending) in the AAC device? performance
+Do they know how to find/retrieve and use it? « Can be used to capture information about the environment
«If not, we are testing their knowledge of the AAC device, not & communication partners, as well as the AAC user
the linguistic or academic concept that the test was designed « Purpose-driven
for.

= Opportunity for gathering quantitative data

= May yield richer, more comprehensive data (Sutton, Soto, &
Blockberger, 2002)

Eeee— Eeeeeeeeses EEEEESSS——— |
[ aaaaaas 202 Baaaaaae 0 0 Saaaaaaaa)

COMMUNICATION PROFILE

Guidelines for Modifying Assessments e
Seting cate
. . S ety
Simple is best. R
Make as few modifications as are needed FART 1 COMMRMCATION MOPALITIES
[STTUATION] COMMUNICATIVE MODALITY.
Understand that normative data cannot be used. et [P e || St [l 1o | ol | e
Document
Explain the modifications in detail on test form & report
Describe:

The purpose for adaptations,
What adaptations were made, and,
The student's response

(But we still can’t use the normative data)

PART2: COMMUNICATIVE INTENT

~ [SIUATION COMMUNICATIVE INTERT
REQUEST ¥N_| PROIRES | GREET | COMMENT | [ABEL
OBJCROICE | ACTION TST [ FECURR Y |

Observational Assessments

Zangari, 2021/ISAAC Connect 11
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TOTAL #OF COMMUNICATIVE ACTS:

SUMMARY

#OF MINUTES OBSERVED:

Forms and Functions Worksheet

‘Student:
Form completed by:
Date completed:

souna
Waraiy
id approx

ToTALS | COMMUNTCATIVE WODALITY Communiction forms are the behaviors we use o communicate. (the "how’)
DI ‘Communication opportunities are the times when we have the chance to communicate. (the “when")
e T G S e R TR
- i e i Ecionsd | e PRt eveeEar
£ conexts, messoges, andcpportunfie, i
e
TOTALS INTENT . srit want
REQUEST | YIN PRO/RE] | GREET | COMMENT | LABEL 3 offered item
DEJICHO! CE | ACTION ST RECURR. ‘g
TOTAL Offer him
PERCENT ;
&
COMMENTS:
Observational Communication Sample: MODALITY
Name: Date:
Time Start: Time Stop
‘COMMUNICATIVE ACT MODALITY
SFEECH TG0 TO- TGN | GESTURE | PRYSICAL OTHER I . I .
= ntentionality
T = Word
T L
-
og
. o
T f,
P
T b

4 £ pers
E |
sum e — | |
= £ Wi [ By et | |
= otner [ = |
i < W
= oiner
souna N
Image Credit: Bridge School
COMMUNICATIVE MODALITY SUMMARY
Name Date:
TOTAL NUMBER OF UTTERANCES Functions of Communication Checklist
COMMUNICATION MODE Communicative Function
1. SPEECHAWORDS: OUTOF %
2. SPEECH/WORD APPROXIMATION: OuTOF % hared Referent Shared Aten
hared
3. SPEECH/OTHER SOUNDS: OUTOF % Callngatent
4. TOTAL SPEECH: ouTOF % =
5. SPEECH GENERATING DEVIGE ouTOF % L
6. NO TEGHAAC: QuTOF % ou orevent
7. MANUAL SIGN: QUTOF %
& GESTURE: ouTOF % sion or comment
3. PHYSICAL MANIPULATION ouTOF % oAl Oakland Schools,
0. OTHER, ouTOF % & Cummings, 2015
PR | Using I, me or mine
1. OTHER: OUTOF %

Zangari, 2021/ISAAC Connect
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AC Communication Opportunity Scale

While communicating using AAC...it's all about the opportunities and the words
This tool is designed for the purpose of observing and collecting data on how many and what type of i ies are available in the

environment. This data can then be used to inform instruction and design ion supports and
TeskJAdtvity Plece AACTodks Cote words & s Functions ‘Opportunitiesto | Obsenvatons/Condlsions
Whatarevedorg? | Whereare edongit? | Hou: het MCtoolare Whichvrdsarebeng | Whichfunctionsarebeing comnunicate
vt forth parvrand | communaled by he ater .| g ooy the e and the | How iy charad 61
thestudent tocommunicate thestdent? e
e student?
Wiords head & | Word spoken, | Funcions heard | Fnctons spoken,
seenbystudent | shounor | &seenbystuden | shownor
demonstted demonstted by
by stoent student

Oakland Schools, Cummings, 2015

[ | A
1 B
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[P | 51
2 2=
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B2 B3 B4
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Jsbore | ew |t More| | Choice |15 New || Aflecti
[Acton| | Acton | Object e
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Makes | |Reques
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[

o
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osen = -

c ||| ca c7 || e || o ||cto||ca||ci2|ca||cua||cis||cis||cz

[Rcques| [Reques| Reques| | akes | [Reques [ Reques [Reques| | shows | Grests | [oer, [ Dirce || pote | |amswer | st | [ Names | ases

i o] 15 New | s More| | choie | ltstew] | ts || ts | | Affect| | peopi | |shares || vour || social| | < || Quest| ings| comme]

(<3

Not Used
Emerging

Mastered

Surpassed

c14
newer | Asks
Veo

Quest

c1

pa—
a|| s ||a
Veso

Quest

Profiles, Inventories, & Checklists

« The Pragmatics Profile of Everyday Communication in
Children/Adults

<« Communication Matrix

« Early Functional Communication Profile Set

< Participation Inventory (lackstien-Adler)

« Functional Communication Profile Revised (Fcp-r; Kieimain)

< Checklist of Communicative Functions and Means (wetherby)

AAC Skills Assessment

Date of Evaation:

Method of Acces:

Screensize resented:

1 Early Skills for AAC Use

causeferrECT vsoa ot
AppsfToysfelectronics

Presented:

TARGETING  #ACTVATIONS  SiZkOF TARGET  VISUAL Notwal | ndeec  Owect  band MR
ONSCREEN e Sdew &SRR G
ApplProgram

Cented:

PICTURE
DISCRMINATION  ACTVATONS | ACCUATEY

ApplProgram
Presented:

Motvati
Subjects/Actites
cented:

S2EOFTARGET | WSUAL

AAC Skills Assessment

(Clarke)
http://bit.ly/2bBFPFv

Profiles, Inventories, & Checklists

< Every Move Counts (korsten)

< Augmentative & Alternative
Communication Profile A Continuum of
Learning (kovach)

< Social Networks Inventory (lackstone)

< McArthur-Bates Communicative

Development Inventory (renson, Thal, Reznick,
Marchman, Dale, & Bates)

<« Communicative Function Assessment
Checklist (auily

Image Credit: McArthur-Bates CDI

Informal Assessment Probes

Zangari, 2021/ISAAC Connect
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Developed to answer specific clinical or
educational questions

Example: "Which core vocabulary
words does this student already
know?”

« Logged data & language sample tell
us what words the student is using,
but that’s likely to be incomplete.

< Informal assessment can be
straightforward or game-like to get
this information.

A lot of

effort ——y

I'm wondering about that. Watching TV

takes a lot of effort? Hmmm....

Isaac is not good. Fight. Go away.

82

What did the student learn from the
vocabulary instruction that we did?

YEAR-END DOUBLE ISSUE _ ==
G

Alot of « SLP & student browse
effort through the magazine
« Discuss photos

« Student determines which
sticker to use

/

SFURTSK’I['S' « SLP explores students’

Lit
no

effor

2012

reasoning & determines if
the response was correct
orincorrect

i YEAR

“How will | know if they
REALLY get it?”

Look at the preponderance of evidence, not a single indicator.

no
ef for
Little or no effort. That"
interesting. Tell me about that.

Me, too! But | want to know WHY you say
that swimming takes little or no effort.

Easy. | do it. Me. Mom not help.

81

Interpret Assessment
Results with Caution

DOCUMENTATION & REPORTING

Zangari, 2021/ISAAC Connect
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Documentation

- How should we document the changes to assessment
measures?
= Explain the modifications in detail
= Describe it on test the actual form & report
= Include things like:
= The purpose for the changes,
= What adaptations were made (show/share visual supports, when
appropriate),
= Theindividual's response, &
= Anything else that would help someone replicate these
procedures.

8/11/2021

THANK YOU!

You can reach me at:

Final Thoughts

= Always use varied means of collecting data

= Direct assessment, targeted observation, stakeholder interviews &
checklists

= Assessover time
= Standardize your process(es).
= Make it meaningful.
= What will help you plan for this individual?

= Making or selecting tools
= Developing therapy plan

Final Thoughts

= Get feedback from the person who uses AAC & other stakeholders

= Use what you know to help other service providers plan their
assessments

Consider including Fair Testing Practices in the individual’s IEP or other
documents
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